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Summary of Impact

This report forms part of the Somerset Children and Young People Emotional Health and
Welbeing programme and activity managed by Public Health at Somerset County Council.

The Somerset Emotion Coaching Project was commissioned by Public Health, Somerset County

Council in January 2015 and completed in January 2019. This report outlines the twelve month

piece of work from January 2018 which was commissioned by Public Healthto target recruits

from areas where there had been low take up in the past and to increase the number of

frontline practitioners who are promoting children and young p
wellbeing

Emotion Coachingis a useful tool or approach in supporting children& behaviour and mental
and emotional health and wellbeing. It is based on the work of Professor John Gottman and
colleagues in the USA. It emphasizesthe importance of considering the emotions which underlie
particular behaviours dn the moment§ before dealing with limit setting and problem solving
(Gottman, Katz & Hooven, 1997). Emotion Coaching views all behaviour as a form of
communication and makes an important distinction between children& behaviour and the
feelings that underlie that behaviour. A key belief is that all emotions are acceptable, b ut not all
behaviour. It is about helping children to understand their different emotions as they experience
them, why they occur and how to handle them, leading to happier, more resilient and well -
adjusted children. Emotion Coaching engages with adultsdbeliefs, attitudes, awareness,
expression and regulation of emotion through meta-emotion philosophy.

In 2018 we trained a total of 117 peo ple from across services for children and young people
targeting SENCGQ (Special Educational Needs Coordinators) Senior Leadership Team (SLT) and
staff with direct teaching responsibilities in primary and middle school settings. One of the
Parent Family Support Advisors has provided a Case Studyi see page 33.

We also provided in depth support to two schools- Dunster First School and Milborne Port
Primary School. Data collected from Milborne Port (see page 26) shows that referrals to GetSet,
CAMHS and soal care have reduced. The number of incidents of bullying has reduced and
children who score 1 for Personal, Social, Emotional Development at Early Years Foundation
Stage now have their needs routinely assessedfrom the moment they enter mainstream school.
In 2019 EHCAP intends to provide Mindful Emotion Coaching for parents and carers of children
who scored 1 at PSED in 2018.

The Somerset Clinical Commissioning Group (CCG)funded Child and Adolescent Mental Health
Service (CAMHS)Schook Health And Resilience (SHARJEworkers are trained in Mindful Emotion
Coachingand Tuning in to Teens. The Somerset Public HealthWhole School Approach Team
are working collaboratively with both EHCAP and SHARE

Feedback from learners led to a simplification of online resources which are now accessedon
the Public Health website as well as www.mindfulemotioncoaching.co.uk.
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In my view this Project has been successful beyond our greatest hopes in terms of creating a
common language across servces as well as with children , young people, parents, families and
communities. Thousands of people across Somerset are now talking about Mindful Emotion
Coachingwith their own families and colleagues, as well as with children and young people.
They are accessingthe Public Health website free online resources and creating their own
materials as they embed the learning within their organisations.

Mindful Emotion Coaching is now embedded in the Schools Wellbeing Franework devised by
Public Health, Somerset Cainty Council.

Authors and Contributors :_Dr Sarah Temple Director EHCAP Ltd(innovations for education,
health, care and prison service9, Louise Finnis Canmissioner Somerset County Council, Fiona
Moir Commissioner Somerset County Council Antoinette Davey Independent Evaluator,
Somerset Educational Psychology ServicdSupport Services in Education), Karen Leafe Parent
Family Support Advisor, Jane Eyre Third Sector, Dunster First School Milborne Port Primary
School Health Connectors Frome, Primary Care TeamDunster, 2018 Facilitators, 2017
Facilitators and 2015-16 Champions.

Conflicts of Interest : Antoinette Davey, Jane Eyre and Dr Sarah Temple are Directors of
EHCAP Ltd

Date report completed  : 24 March 2019
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Introduction by Jane Eyre, Director EHCAP Ltd

oWhat has been shown by this | mpressi vegactlytbipresource.i s t he
An honest means of accounting for and managing the give and take of personal experiences, and the
extent of their long term effect, has been exemplified by the Somerset Emotion Coaching Project.

The take-up crosses generations, its application is as vital whether on a personal or professional level.
The training has proved to be easily communicable through numerous means, not least of which is the
pleasure of shared one to one time. However, the number of people accessing the online option should

also be accounted for. This report acknowledges far-reaching outcomes on many levels.

The human response to something that /s not fully understood is often fear, or a defensive response.
Behaviour that may be considered to be socially unaccepgable is thought to require an external diagnosis,
a label, maybe even a prescription.

Here we have an alternative, a gentler path, well signposted. It provides a tool that it quite literally the
hand, our own hand, which is then configured to provide a co nstant and immediate reminder as to how
our brain works, the responsesitbr i ngs t o c¢i rcumstanceséand why.

This understanding creates a bridge to the individual experience, our own individual experience, and
most importantly, to all those experiences that brought us to this point in time. When this personal
understanding /s enhanced by further knowledge, specifically the implications of toxic stress and its long -
term physical and emotional effect, it can have a revelatory effect on the personal psyche. The
immediate relief it brings from the simple acknowledgement that this queru lous state is not our fault: it
happened to us, it still is. An opportunity to replace reactions based in confusion with responses born of
enlightenment is created.

But this is also where the gentler path may become a little tougher. As was shown by the re actions to the
ACE, where complaints were brought, where the questions found a vuilnerable response, perhaps an
historical response. The need to tread carefully in these places was acknowledged.

Perhaps the greatest acknowledgement of the strengths of the content and structure of the Somerset
Emotion Coaching Project, designed and evolved by EHCAP, was included in the report itself and is worth
reading again, having been written by someone with sufficient experience to provide a truly informed and
balanced account of the benefits of the application of Emotion Coaching:

@ Emotion Coaching iIs a step in the right direction for
(and th e ACEs) becomes fully understood and embedded in our work, as clinicians, in our

homes and in our schools. | have always been aware of the effects of adversity on the

developing brain, but this training actually gives us strategies on how to recognise, man age

and support these children . We need a to focus less on diagnosing and labelling chi ldren in

Somerset and concentrate on giving them the tools to b
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Relationships are crucial, affecting both our mental exp
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no part in it. Relationships are not the icing on the cake
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The Somerset Emotion Coaching Project 201 8 Report

In January 2015 Bath Spa University and EHCAP Ltd were commissioned by Publi¢iealth,

Somerset County Council todeliver a programme of Emotion Coachingtraining to the children

and young peopl edbs workforce acr os agwashbasedonve di st
Bath S p aAitachment Aware Schoolsprogramme, the Tuning in to Kids programme from

Melbourne University, Australia, research on Emotion Coachingby Dr John Gottman and

colleagues, research on mindfulness research on neuroscience by Dr Dan Siegeland research

by Cernter on the Developing Child at Harvard University. In 2018 research by Dr David

Eagleman was added to the training. The project formed part of the Somerset Health and

Wellbeing in Learning Programme.

The projecttookheed of the Department of Healthds Report
highlights the need to facilitate greater access and standards for CAMHS services, promote

positive mental health and wellbeing for children and young people, greater system co -

ordination and a significant improvement in meeting the mental health needs of children and

young people from vulnerable backgrounds. It respond ed to the Mindfulness All-Party

Parliamentary Group report (2015) which emphasizes the role of mindfulness in tackling the

6ment al health crisis6 and the promotionthef its wu
concern about emotional health and wellbeing highlighted by the 2 014 Somerset Children and

Young People Survey (SCYPS). The work resonates with the report by Public Health England

(2014) which showed that:

APupils with bett er liketytolathibve betted acadenichllip ei ng ar e

AEf fecti ve s occompetermiesdire assosiatad with greater health and
wellbeing, and better achievement

AThe culture, ethos and environment of a schoo
pupils and their readiness to learn

KEY AIMS

The key aims of the project have been to:

Aincrease understanding of emotional heal t h an
Aenhance skills in supporting children and you
wellbeing

Af acilitate t horchiderdaadyouadpegpleocess f

Aand i mprove access to services

The project has entailed working with a network of practitioners to:
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Apr omot e tEmationCsaehingtdchniques by community groups in their
everyday practice with children and young people

Aprovide a framework for helping practitioners
regulation

Aintegrate mindfulness into practice

Asupport chil dr e ncapgacitdforypro-sonia bepagiaupahdeeational
self-regulation

Abui |l d on anrcurenspositieerpgdtidesand partnerships that contribute to
and promote community networks and collaborative work through a shared framework

A p r o nusetofthe Somerset Mental Health Toolkit

Adevel op-walesustainable petwork that reflects how the different services are
working together to create a joined up Approach in supporting children and young
peopl eds emotional heal t h.

In the first year (2015) 136 champions from a range of organisations within the children and
young peopl eidSomearsetwdretraimed ia Emotion Coaching. At least 60% of
champions trained were from schools or colleges. Other organisations included Social Care,
Early Help (known as Getset in Somerset), Community and Youth Services, CAMHS Social
Housing, Health and the Police. Mixed methods were used to identify impact (psychometric and
self-report questionnaires, focus groups and case studies). All findings were statistically
significant.

An independent evaluation was also undertaken with a narrative Approach. Details of
methodology can be found in The Somerset Emotion CoachingProject 2015 full report and
executive summary.

Further evidence of impact can be seen in the numerous case studies that were
compiled by the champions and are available to read within the 2015-16 full report. Case
studies illustrate how Emotion Coachingcan support early signs of emotional and mental health
difficulties which may manifest as challenging behaviour. It is essentially an empathic and
dialogic process which enables chitlren to feel appreciated, to explore their feelings and
relationships, to reflect with others and to confront their core emotions such as anger, fear and
anxiety, rather than projecting them through challenging behaviour ( Rose, 2016).

A key aspect of Emotion Coachingis its mindful nature and the way in which it operates

asan6in the momenté strategy. An integral part of t
practice of mindfulness and the i mportance of hel

during emotional moments to support self-regulation. The narrative provided by Emotion

Coachingcr eates a communicative context for a chil dés
and meaningfully processed within a relationaldyadand r esonat esorkvdant h Si egel 0
interpersonal neurobiology and his links to work on mindfulness (Si egel , 20 1tapjd. Si egel
Modelof t he braind i s a paocortinuestolbausédysawcaeparuofthemodel t
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training programme to support understanding of howthe 6t hi nki ng brai nd c
from the 6édemot i omradc thiraiimdg .ofRegludiamrg mi ndf ul
frontal cortex (thinking area) and decreases activity in the limbic system (emotion area) helping
the more rational parts of the brain to moderate emotional impulses. Emotion Coaching
facilitates practitioners and parents to develop skills in empathy and relational interactions.

A further 60 staff were trained in 2016 with an emphasis this time on Early Years
Practitioners. Champions who trained in 2015 were further supported in cascading Mindful
Emotion Coachingand embedding their learning by a series of network meetings both local and
county wide. The Somerset EducationalPsychology Teamjoined this phase of the project and
Senior Educational Psychologist Kayleigh Partt developed an Emotion Coachingmodule to sit
alongside ELSA(Emotional Literacy Support Assistanf) Training. The 2016-17 executive
summary and full report demonstrate the detail of the impact of the 2016 -17 training and
provide a series of case studiesfrom staff cascading their learning.

In 2017 the commissioners requested a different Approach with a more intense training
for a smaller group of 14 facilitators with the intention of building sustainability into the Emotion
Coachingoffer moving forward. Details of the training and outcomes can be found in the 2017
Somerset Emotion CoachingReport. Facilitators were from a variety of back grounds including
schools (one head teacher, one Special Educational Needs Ceordinator (SENC9, two Emotional
Literacy Support Advisors (ELSAs)and five Parent Family Support Advisors(PFSAs) from a mix
of secondary, primary and Pupil Referral Unit (PRU settings, health visiting team, social care,
third sector youth services.

We were also asked to move away from qualitative data collection and focus on whole school
guantitative data as a measure of whether a cultural shift had taken pla ce in the schools.

In 2018 the project was adapted to reach staff with direct whole class teaching and Senior
Leadership Team responsibilities, rather than staff with one to one roles with families and
children. This adaptation was informed by our commissioners in response to the data collection
from 2017 and feedback from immersion school staff in line with their developing a whole
school approach.

FUNETIFE &

Training Classes for SPONGE BRAIN
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The 201 8 Somerset Emotion Coaching _Project

In 2018 we trained a total of 117 people from across servicesfor children and young
people targeting SENCQ@ (Special EducationalNeeds Coordinators) Senior Leadership Team
(SLT) and staff with direct teaching responsibilities in primary and middle school settings.

The training to cascade Mindful Emotion Coachingwas adapted from the 2017 one day
introduction to include additional neuroscience. This was felt t o be appropriate because of the
increased numbers of SENCa in the cohort. In addition learners were expected to start
cascading immediately after the first wo rkshop (with access to video coaching support) and to
feed back how they were using The Hand Modeland DrJ o h n G o tEmatian €dashing at
the second workshop.

We also provided in depth support to two schools- Dunster First School and Milborne Port
Primary School.

Feedback from learners led to a simplification of online resources which are now accessed
through a single portal www.mindfulemotioncoaching.co.uk .

Programme Outline
Workshops

The draint o ¢ a Dppartdngydnvolved two days commitment broken down into
two separate half day workshops and two flexible working half days in which learners were
expected to direct their own learning according to their needs . The option to take part in group
and one to one video link coaching to support cascading was made available to everyone.

Workshops were held in The SHED at Frogmary Green Farm, liminster. The first four
pairs of workshops were held in May and July. The remaining two pairs of worksh ops took place
in October. Each time learners had the option of afternoon or morning sessions.

Dates for video coaching were provided at the workshops.

Facilitators: Carolyn Drew, Karen Leafe, Mary Quinn, Clare Wilson, Emma Co nnolly ,
Sarah Temple
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E learning
Just under 1000 learners have signed up to our free e-learning portal since June 2017.
80% of the feedback provided is scored at 8/10 or higher (n=20)

1 oReall y enjoyed the course and the content. Lo
functions, the Hand Model and the ways we can help children regulate their emotions.
Also liked the link and referral to the book ‘Mind Hug' and the headspace App. 6

1 0 Gr evarse. Ecjoyed learning about the way the brain functions and ways we can help

children regulate their emotions. Also liked the ‘Mind Hug' book referral and the

headspaceApp. 6

&lear simple understanding of complicated subjecto

@ne of the most informati ve online courses i've done and the resources were excellento

1 dfound this one of the most informa tive, useful and interesting online course i've done.
Also it provided lots of useful resources.o

1 dhis online course has given an insight to some extremely useful resources and
techniques to use with young people that | deal with daily. It has reinforced thinking
that | already had and will enable me to t ake this further in my adaily dealings with
young people.o

1 d&/ery educational to incorporate into our work as an educational psychology service
empowering schools to support their children as best as they can.o

1 dery easy to follow and full of relevant information 6

= =

Immersion_Schools

We embedded learning from the 2017 AvishayesAppreciative Inquiry n arrative evaluation into
Dunster First School and Milborne Port Primary Schoolby offering a range of options including:

1 Consultation with Sarah Temple T minimum 6 sessions- video link/ telephone/face to
face

9 Invitation to join the Public Health Wellbeing Framework

1 Support from Fiona Moir, Public Health Commissioner

1 Half a day INSET provided by an Educational Psychologist6 Emo i no e | |Iii genced

encouraged to invite governors and other local Community Leaders including Health

Centre staff

Tuning in to Kids Manual (Dunster) and video link support for running Tuning in to Kids

Groups

Tuning in to Teens two day training (Milborne Port)

Group Supervision for Senior Leadership(Dunster) x six sessions

Video link Coaching with Karen Leafe (Milborne Port)

Counselling for parents and staff (Milborne Port)

Attendance at Public Health Training Workshopsfor up to six staff

OWhy are we Wuwith EHOAR and ZBU BrpdactiongElspeth Penny)

Opportunity to view the documentaries Resilience and Paper Tigers

Evaluation online data collection form

=

=8 =4 =4 =8 -8 - -9 -9

10
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1 Narrative evaluation with Antoinette Davey

Engagement with Young People

Dr Sarah Temple ran five pilot workshops for Lower Sixth students at The Gryphon
School in Sherborne. Two workshops in the academic year 2017-18 and a further three in th e
first two terms of the 2018 -19 academic year. 25 % of the students at The Gryphon live in
Somersetand all the students in the first two workshops lived in Somerset. By popular demand
the workshops were made more broadly available this year and used principally to support skill
building of peer mentors.

Students were introduced to Mindful Emotion Coachingand to the concept of toxic
stress. They were all given a Wellness plan to work through. They also watched the
documentary Resilience.

Additional options available for everyone:

1 One day network meeting August 25" 2018 i opportunity for facilitators to share
learning.
1 One day networking April 16" 2019 Danesfield School(not yet completed)

Training _Conte nt

‘working with schools and communities to develop emotional resilience’

Mindful Emotion Coachingis about building emotional resilience and mental wellbeing by
enabling conversations about emotions behind behaviours and building understanding of the
neuroscience of brain development, human interactions and mindful awareness.

We look closely at the work of Professors Dan Siegeland John Gottmana nd f ocusowon t he
tod of devel opi n §Veasmihd evidence wasedéveéldped yCentre on the
Developing Child, Harvard University.

A summary of the course content can be found on page 34 of this report.
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working with schools and comemunities to develop resflence and mental welbeing
‘promoting postive relatiorships 1 schools”

The 3 Principles to Improve Outcomes for Children and Families
Centre on the Developing Child Harvard University

- Support responsive relationships

Adults modelling appropriate social behaviour, creating and maintaining responsive relationships
at home and in the community (including schools) allows a child’s beain to bulld and strengthen

neural connections and build connectomes

- Strengthen Core Life Skills

Buliding skills in emotion regulation and executive function (ability to filter distractions, pricritise tasks)
allows a child’s brain to build and strengthen neural connections and build connectomes

- Reduce sources of stress
Having fewer experiences that trigger a sustained powerful stress response allows a ———
child’s brain to build and strengthen neural connections and allows an adult’s brain e h C () }) A'pll’l hixs
10 access the skills they already have

We use Dan Siegel's popular metaphor of the brain, The Hand Model, as an easy to
remember and implement psycho education tool. To link to relevant You Tube Clips and
Resourcesreqister and join our interactive website .

Emotion Coachingis basedonDrJ o h n G o tresearehrod esnotional intelligence. Dr
John Gottman studied families for over twenty years to learn which children were developing
effectively and which were not. He measured how well the children performed in school,
observed how well they related to their peers, and interviewed them to see how appropriately
they behaved socially and how they related to their parents. His team kept finding the same
results: children who were Emotion Coached at least 30% of the time were more successful as
adults on measures like peer friendships, gainful employment, and academic performance than
children parented in other ways. Emotion Coachingmeans helping children and young people
understand their emotions by recognising what they are feeling and why. Dr John Gottman
named these skills Emotion Coachingand they are fundamental in creating respectful,
emotionally healthy, resilient children and adults.

In our Somersettraining we have diversifiedfromDrJ ohn Gott mands core r e:
applied the findings to human relationships generally rather than sp ecifically to parenting. We
have developed a Mindful Emotion Coachingapproach which involves integrating John
Gott manods r buiddingskillstand knowlddge around the neuroscience of brain
development. We then chose to cascade thislearning to adults around children and young
people - parents, carers, teachers, other school based staff as well as professionals working
across services forchildren and young people eg health visitors, social workers, youth workers.
The training is experiential and thishascaused some di fficulty with | ear
trainedd rather than work with us to develop thei
model and cascade. The learning stagescan be seen as Awareness, Acceptance,Adopting,
Adapting, Sustaining. With raised emotional awareness we become better able to manage our
own feelings, emotions and behaviour and in turn can then model and teach children to
understand their feelings and ultimately regulate their own behaviour. In other words we are

12
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working to gether across the whole community to provide children with skills that set them up
for positive social and emotional development into adulthood.

The 2018 training was adapted to include additional neuroscience. This was felt to be
appropriate because of the increased numbers of SENCa in the cohort. On the basis of

concerns raised during t heThe8tl FacetVided nd unrgi nago otuhte t h

attachment aware section of the workshop we introduced concepts and videos from the
American neuroscientist Dr David Eagleman The three clips we introduced are Discerning
Babies Cup Stacking and In Groups vs Out Groups. These clips are loaded onto our Public
Facing Home Page We started talking about ACE (Adverse Childhood Experiences) in the
May/July workshops and offered staff the opportunity to score their own ACE score at home
using an anonymous online form. We further developed this part o f the workshop in October by
offering everyone the opportunity to view the documentary d&Resiliene before or after the
workshop and by including the ACE score within the workshop using an anonymous online tool
to load scores. In addition learners were expected to start cascading The Hand Model and Dr
J o hn Go Ematian €dashingimmediately after the first workshop (with access to video
coaching support) and feed back at the second workshop.

The training is deliberately compatible with materials produced by Tuning in to Kids - a
team based in The Mindful Institute, Melbourne University, Australia. This evidence based
parenting programme is currently being cascaded into Early Help in Somerset- over 120 Parent
Support Advisors and Family Support Workers in Somerset are now trained to run either Tuning
in to Kids or Tuning in to Teens Parent Support Groups.

Evaluation of Programm e using Questionnaire s completed during workshops

We ran a modified Short Warwick-Edinburgh Mental Wellbeing Score(SWEMWSin the
May/July Workshops. Due to the short time to the start of the project we were not able to apply
for ethical approval prior to the first workshop and we therefore simply gave each learner a
guestionnaire to complete without an identifier. We then repeated this at the second workshop.
Overall there was no statistically significant difference between the scores before and after the
workshops (0.59 point higher wellbeing score in the second workshop n=62/33) .

The October workshops were set two weaheeks
week gap required for the SWEMWS We therefore opted for an alternative data collection and
asked staff to anonymously complete their own ACE score using Mentimeter This exercise was
voluntary and free online or face to face Emotion Coachingsupport was offered to anyone with
a score of 4 or more. We found that 13% scored 0, 19% scored 3 or more and 31% scored 4 or
more. This compares with the original ACE study (Anda and Felitti 1998) where 33% scored 0
and 16% scored 4 or more.

We offered free counselling for staff in Yeovil or Taunton and we had three facilitators present
in the room so that we could offer support to anyone who found the exercise stressful.

13
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In the 1998 Andaq, Felitti Kaiser Permanante ACE Study 33% I Mentimeter
scored 0 and 14% scored 4 or more. Please enter your score.

31%

0 E 2 3 & o
more

The addition of this exercise to our October Workshop did cause a significant ripple effect and
two verbal complaints were passed on to one of our commissioners. My understanding is that
the two learners concerned found the exercise stressful. In response to this | arranged a further
online three question Net Promotor Score survey which | sent out by email in D ecember 2018.
Despite a second attempt to pick up concerns through our online feedback route we were not
successful in doing 0. We raised a Significant Event Analysis within EHCAP about this andas a
result we will always have a minimum of two facilitators present for this exercise and hold a
longer conversation about safeguarding, self care and safe disclosures We will also include a
ten minute slot at the end of future workshops for learners to complete on line feedback before
they leave.

Effectiveness of Training T Analysis by Independent Evaluator Antoinette Davey
Analysis of online feedback after half day workshops

The majority of individuals providing feedback on the sessions provided positive feedback with
93% scoring 4 or 5 out of a possible 5 (65/70).

Information and resources

Things that went well included the way the information was disseminated to attendees, using
PowerPoint slides, videos and directing people to useful resources. Attendees liked the topics
discussed such as how toxic stress and family origins work within Emotion Coaching, clear
understanding of ACEs. Most of the attendees discussed the usefulnessof the Hand Model and
understanding how emotions need regulation. There was a mixture of feelings towards the
discussion of the science behind the workings of the brain. Most individuals preferred having
this type of information to provide them with an evi dence based justification to strengthen their
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argument to their peers. The supportive and non -threatening environment that was provided
during the sessions enabled participants to share their experiences with others.

AReal |l y wuseful t oiquéandthimk abdourt ehatimaynhdve b apemed to the
family that day to make the child flipo

AContent was well del i ver ed asohdolgswdal astsignpasting a
for resourceso

A small minority of attendees at the May/ July worksho ps commented on the use of the same
materials. (thus new materials or resources including the ACEs questionnaire as an extension
of the Ingroups vs Outgroup s inclusion exercise were introduced into the October workshops).
The use of the questionnaire was questioned. However, some did comment about starting to
use ACEawarenessin their practice, although this was a handful of individuals. Some did
recognise the importance of integrating knowledge of ACEs and toxic stress into their Emotion
Coachingworkasi t woul d Ainform the circumstances
young peopl eo.

Although only 16% of the attendees had looked at the online resources that are available to
them, those who did found it mostly useful. The videos were mostly accessed to enhance and
inform thinking within the schools, and the resources were used as a signpost for colleagues
within their organisation. Some did find the amou nt of resources overwhelming and needed to
dedicate the time to focus on looking through what was a vailable. One suggestion was that the
online resources could be an agenda item for attendees to discuss how and what was used.

i/ would love to see a time s lot on the agenda to go through the online resources as a group.
To hear and discus how we all use them and share the practice of using them. It would be
greatto hearpeopl!/ es experi ences of t hemo

Use and impact of Emotion Coaching

Through the sessions, attendees were able to see from examples the potential impact of
Emotion Coachingon their work and personal life. Learning from others in different professions
enabled understanding of the importance of the work needed and how this ¢ ould help not only
the pupils but staff as well. Although the purpose was aimed at children and young people of
school age, there needs to be some focus inthe future on t he ear | y (asmaold.s

1 AEmotion Coachingis a step in the right direction for Somerset. It is vital that this
approach (and the ACEs) becomes fully understood and embedded in our consultatbns
as clinicians, in our schools and in homes. | have always been aware of the effects of
adversity on the developing brain, but this training actually gives us strategies on how to
recognise, manage and support these children. We need to focus less on dagnosing and
labelling children in Somerset and concentrate of giving them tools to become
independentanda b/ e adul t s. O
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1 fAOne reception teacher, has been supporting a boy, who in the past has run and
resorted to aggression. One of the strategies she hasbe en usi ng, was t he 0171
characters to help him process and talk about the different emotions and th oughts he
was feeling. This 5 year boy, made a suggestion to her. He proposed that the class
shoul d stick pictures o fthewdlaVhenitheyscontéitoout 6 c har
class, the children can stand under the character they are feeling, that way the teacher
would know how they are feeling? I thought that was quite something from a 5 year
ol do

1T oWhen he (i nspector) s pheikfemet me thaenall lastygars I n t he
he had never experienced such positive feedback from parents. Oner e f er ence was 0/
S a v kthejparents demonstrated and explained The Hand Modelt o hi mé Parent F.
Support Advisor, Mendip

Range of professionals a ttending and using  Emotion Coaching

Individuals benefitted from the mixture of professionals attending the course and how the
sessions were run by the facilitators. In addition, having the opportunity to get together with
like-minded individuals makes professionak feel part of a wider netwo rk/team.

T Al t i s [ nval ua bapmning and keeping up with aurrent develtpments.
Al so It makes you feel part of a bigger team a

Emotion Coachingis applicable to all types of professionals, even within the medical field. For
example a community paediatrician discussed how they use Emotion Coachingwith parents and
patients on a regular basis. As the online resources are accessible to every individual they have
signposted parents to the website explaining the Hand Model and steps they can take to
Emation Coach their children. As it is an evidence based model with science explaining the
behaviour of their children parents are accepting of the strategies pos ed by the paediatrician,
and feel empowered to use them.

1 fLast week, | saw a 15 year old girl with a diagnosis of ADHD but with a hugely complex
background (ACE score 7) and explained the science behind toxic stress, how it had
affected her brainandwhy s he o6f /i es of f ydngagetl@iththeé e 6. She r ¢
discussion and | have asked her and her family to go away and work on increasing their
understanding. Last month, a grandmother of an extremely challenging little boy (she
has a special guardianship ard again, there is a hugely complex background) told me
that using Emotion Coachingh ad r educed a omel tdowndé Ffrom wha
hours to only 20 minutes. She was so amazed by this and proud of her own
achi evements. 0O

EHCAP managed and mentored two counselling trainees from The IronMill Institute in Exeter
within the time span of this Project. Both were invited to attend the 2018 half day workshops in
Mindful Emotion Coaching The trainee in South Somerset worked with a total of 20 people
providing almost 200 individual counselling sessions mainly out of two very supportive Primary
Schoolsi Milborne Port and Primrose Lane. Of those receiving counselling, 75% were
struggling parents of primary aged children. The remaind er were young people aged 14-17.
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Content and structure of sessions

The activities within the sessions were useful, some commented on the impact of the role plays
and practice sessions. Just the fact of having the time and space to be able to digest pupils
outside of work was useful. The overall purpose of the day was understood by all attendees bar
one. Suggestions were provided in a tighter schedule with a shorter introduction at the start of
the day.

In addition, some practicalities were discussed in terms of problems hearing the speakers, and
the style of the room ma king conversations more difficult. Another suggestion was provided
regarding running a session with newly qualified individuals and those who were more
experienced to run a group training day in order to demonstrate how sessions can be run.

Around 87% of attendees are either currently using the Hand ModelandDrJ ohn Gott manés
Emotion Coachingor intending to use it after the sessions. Many provided examples of how

they have used it in different situations in school and at home. The resources (e.g. My Brain

books) have also been used within schools to engage with children (even those as young as five

years old). Some working with the younger children commented about using the Hand Model at

the right time, for children to be at the right age to have the capa city to understand.

1 AT7oday | have helped 2 pupils who flipped their lid in calming down and being able to
explain the problem using the Emotion Coaching
1 74 Us Bamd Model with my class during PSHE. Emotion Coaching after playground
incidents or firstthing [ n morni ng when the pupils are stre
T A1 v s éand Mdde with a parent to explain why her child is acting the way she was
and how she help her daughter by asking the right questions and acknowledging the
emoti on she /s feelingo

Pearls of knowledge

Many attendees commented on similar morsels of information they took away with them from
the session including: the structure of the brain, vagus nerve, parenting styles, ACEs, toxic
stress (and the effects of), regulating emotions, group identity (ingro up/outgroup), Hand Model
The effectiveness of Emotion Coachingwas clearly demonstrated and understood by the
attendees. Many mentioned the different tools and online resources they were exposed to
during the sessions such as Headspace, and CalmApp.

1 Rstrategies to repair and review situations following the Emotion Coachingi d e a s 0
T AA/ t hough not an actual ' peaGoup and Out-lbraupn' t hear
This has definitely made me reflect on some of

There was also an understanding of the importance of theirown wellbein g, and how st af f

emotional wellbeing needs to be addressed in order to have more of a positive impact on the
students they work with.
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T Al f the emotional wel | befiistplacealfentisey aarfnét i s not r i
promote and supportp upi /s wi th their emotional well bei n.
T Al need to ensudien't htaot nty aomwvn teumoet | ons o

Impact on Professional and Home Life

The majority of attendees who provided feedback as to how and wheth er it would
impact their professional and/or home lives confirmed that they felt it would change how they
would handle situations. What was learnt during the sessions would certainly impact on their
lives overall, from taking the time for themselves and do ing self-care, to seeing students in a
different lig ht and focusing on the relationships within the school.

1 dWithout doubt. We know that we have pupils that have experienced or are
experiencing 'toxic stress" and we have such important roles to play in th ese children
lives. The importanceoft r ust i ng responsive relationships |

Professionals working in other settings other than education commented on using the methods
and resources in their own professions. Many of the attendees mentioned using Emotion
Coachingwithin staff meetings and c ascading it to the remaining staff within their organisation.

1 dvYes, / will cascade the information to the staff | work with at times throughout the
year. Aswellasappl y i ng [t I n my meetings etc. O

Another important | earning that came out of the sessions, was awareness of why a child may

be struggling and how to manage the situation fwi
their behaviours to be more empathetic and compassionate in the way they han dle children,

whether it is their own (or their grandchildren) or in schools. Additional supervision has also

helped individuals to work through specific cases with a facilitator in between sessions.

For some attendees it reinforced their desire to encourage male members of the family to
discuss their feelings. For those with different ages of children at home, it made them reflect on
how they were at the age of their children and disentangle the stres s experienced at work to
how they deal with home life situations.

Inaddi t i on, it has enabled attendees to give themse]
themselves, providing them with an awareness that if they are not okay then how can they take

care of others around them. It was recognised that there was a need for a routine to be

developed even if it meant taking small amounts of time for yourself.

1 AYou can't pour from an empty cup! | enjoy mindful moments, breathing in the garden
before leaving forwork and wal ki ngo
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Cascading

Many discussed how they used the Hand Model and Emotion Coachingthey learned and
cascaded it to the whole school and parents ensuring transparency and consistency across the
board. Integration of the work also filtered through to school policy, where behaviour policies
were changed in order to incorporate Emotion Coading. Another form of cascading the
techniques and information was sharing what they had learn ed with partners and friends with

children who also found it more usefulthan ipar ent i ng books and unhel pful

mumsnet! o.

1 AYes to both. All of our pupils have been introduced to the Hand Model (Jan 18) this was
undertaken in whole school and class assemblies. Parents were introduced in Sept 18.

John Go t t m&madas Coachingi s t he basi s of our Behaviour

T AYes, [ n my thpudls, is ;isesngsavith parénts and | did a whole school
assembly on [t. o

The facilitators have continued to cascade to numerous schools, parents and community
professionals. All teaching staff at three schools (Hindhayes, West Pennard and Elmhurst) wee
given Emotion Coachingtraining after initial taster sessions were given earlier in the year. The
data below is from Elmhurst Junior.

i1 In summary, the course has had a very positive impact on practice, Through discussion,
observation and survey resuligjs evident that staff are implementing strategies learnt across
the school. The 5 steps of emotion coaching was found to be particukseful and fits very
well with the schools new behaviour policy.

Which aspects of the course were most useful or valuable? 0

13 responses

Neuroplasticity/brain
development

Toxic Stress

5 steps of Emotion Coaching -
Become aw...

Mindfulness

12 (92.3%)
8(61.5%)
Relationship styles
Hand model 8 (61.5%)
Family of origin
River of Wellbeing 4 (30.8%)
0.0 25 5.0 7.5 10.0 12.5

Parents at one school were invited to attend a 2-hour taster session which 18 parents attended.

In Stanchester and i t f@eder primaries, Tuning in to Kids was delivered to two groups with a
sum total of 40 parents attending with a good retention rate . One Tuning in to Teens course
was also run. REACHSstaff were provided training in Emotion Coaching Another parent
workshop was delivered to the South Petherton Primary School and four sessions were
delivered to pupils at Castle Primary.
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1 &choolsand parents are getting rowgothdndetrickyi nf or mal
Situations. Thisisnothar d dat a, |t 6s embedded. ! know t hi
crucial. |t 6s what some practitioners now do every

Parent Family Support Advisor(PFSA)South Somerset
1 dong story short he interviewed some parents/carers that have been or still are
supported by me. When he spoke to me later in the day he informed me that in all of his

years he has never had such positive feedback

saverd  tParents then demonstrated and explained the Hand Model to himé PFSA
Mendjp

A community approach to wellness is all about the quality of relationships, enabling inclusion,
building life skills with kindness and compassion acrosscommunities. EHCAPs working with a
community approach in Frome and Dunster i embedding Mindful Emotion Coachingthrough
Primary Care Health Connectors in Frome and through Primary Care Practice Staff and the
Living Better Project in Dunster.

Fromei In August 2018 two of t he Health Connectors completed the Tuning in to Teens
training and have been supported with online coaching to run their first parent group. The
Health Connectors areworking with a Person Cenered Approach using Social Prescriling to
improve outcomes for children, young people and families.

1 ‘Being persorrcentred means going beyond the provision of a roof over a person's head
and regular meals. It is about listening to and understanding the dr eams and hopes of
that person, what makes them excited; what makes them sad; what they would like to
do with their lives.’ Dr Tony Stanley Principal Child and Family Social Worker for
Chil drends Soci aiBoraughmofeloveenHamldise L on do

Al Ayndey-Gr een, former President of the BMA, writes

Betrayal of Childhoodd6 (page 129) that the overar

childhood stress changes the normal development of neural networks in the brain a nd
neuroendocrune systems, in turn influencing cell development in key organs of the body. He
adds that there seems to be a mechanism whereby maternal stress before birth and maternal

depression and domestic violence ater birth effect the genetic structure t hr ough Oepi gene

effects.

1 'The Health Connections Team work with people who are 18 and over but when we
heard about EHCARP's work we really wanted to get involved. Our team trained with
Sarah to enable them to support the adults around the young peopl e in our community.
The training created many ripples across our work - it influenced how we work
alongside adults but also how we work as a team. We then went on to invite sixth form
students fo get involved, the Youth Patient Participation Group and now we have two of
our team trained to deliver Tuning in to Teens. It is a grass roots approach where the
young people involved ‘own' the work and cascade it to peers. Parents and carers feel
empowered to support each other and young people rather than relying on paid
professionals* young people and the adults around them are the experts. One young
person has even been inspired to write about living with anxiety alongside friends who
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have other issues that are affecting their mental health.’ Jenny Hartnoll Health
Connections, Mendip Service Lead

1 'The workshop helped staff (GP receptionists and team members) empathise and
understand the behaviour that patients may display and then to appropriately work with
them to get them the help they need’ Practice Manage, Primary Care
1T oStaff had received training I n Emotion Coachi
problem-solving approach to patient interactions and allowed them to understand the
perspective of the patient and their behaviour dpage 13 CQC Report Dunster Surgery

91 7joined the EHCAP team as a student counsellor in placement in 2017. Forming and
modelling good relationships is fundamental to my counselling philosophy and it has
been enormously rewarding to be part of a pilot project building on emotion coaching
work in schools by offering one to one counselling to parents and staff. | have also
counselled some teenagers providing support, understanding and encouragement to
approach life's challenges differently. Having now delivered over 160 counselling
sessions free of charge in Somerset schools it is a privilege to have been able to build
meaningful working relationships and see a growth in their con fidence as well as gaining
a better understanding of how adverse childhood experience affects physical and mental
health. | am now working on a sustainable way to be able to continue and expand this
work in the future.’ Lucy Beney Counsellor

NET Promoter Score andFeedback from Elearning

The majority of individuals would recommend the e -learning to others (mean = 8.95), with the

majority scoring 8 and above. The reasons behind the score were that it was an informative

course and the content was mostly delivered in an effective way. It provided insight into

different resources and strategies which could be useful to use with young people that they

encounter. In addition, it also reinforced some current ways of thinking which empowered

individuals and schools to support their children the best way they can. Signposting to different
resources was also useful including Appbook <call ed
Consideration was given to using some of the resources, such as the videos, with chidren and

their families.

Sixth Form feedback

The one hour long KIJPRdocumentary Resiliencewas shown to 20 Lower Sixth Form students at

The Gryphon School in Sherborneand all thought that the film was useful and should be shown

to staff and parents. Around half of the students thought th at the information from the movie

would be useful for their future. Al I | i ked the graphics within the f
felt that Year 9 students should be shown the film. All the students understood the link between

Emotion Coaching mindfulness and adversity. There was some division within the group as to

whether to show the movie as a whole or in smaller chunks in PSHE sessions butthey liked the

idea of anonymous scoring in those sessions. They wanted to know what the staff were doing

about the ACE scores and wanted to be able to access adult support easily and on the same

day.
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NET Promoter Score and feedbacki Half day workshops

Again the majority of individuals would recommend the workshops to others (mean = 9.17),

with the majority sco ring 9 or 10. Only 10% provided a score of 7, and some of the reasons for

this score was that more content was needed, some was repetitive and how to use the

information they learnt in a practical way. Otherwise, the remaining comments were positive.

There was an acknowledgement regarding the importance of the subject and how informative

the training was with regard to the science behind the topic. The platform was felt to be a safe

and open arena where people could dAhdussafuss person
Emotion Coachingg. Ther e was a r eworxplpeceitime constraintd) whiclyseems f

to be a running theme across the board of feedback from various training exercises.

Y Al found the training extremel weanwlyohidreat i ve an
and adults can behave in the way they do with regards to anger and frustration. | have
since used the Hand Model and made the glitter jar with some of my clients with a really
good result. Unfortunately for me at this time | have not be en able to access much of
the online training due to an increase in case load but | hope to dijp in and out when |
cano

Most went away feeling more informed, resourced, and motivated to use what they have learnt
to better the outcomes of those around them, including themselves. Individuals were at
different stages of their Emotion Coachingjourney, some were just starting with their school,
and others were refreshing their knowledge of the te chniques, however regardless of their
position they all felt that t his was an essential piece of work that needed to be applied to the
whole school.

1 fincreased knowledge and skills that have informed whole school approaches, raised
awarenessandares t ar t i ng to make an [ mpact o

T Al nspiring sessions delsahdolAbpe bpell Yoi demoviionawh w

1
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Mindfulness Apps
HeadspaceApp

All the individuals who provided feedback found the Headspace App very useful for both

professional and personal lives. It was easy to share with others, and easy to use. The range of

options available on the App (short and long sessions), aswellasachi dr ends secti on wa
positive. It enabled individuals to take the time out to do some self -care, to reflect and relax.

Children have also found the sessions on the App enjoyable and useful. Those who find the

practice of mindfulness difficult have found t hat the App has helped them develop their

practice.

T AMindful ness s something | haven't found part
Headspace has definitely helped improve my practice. | find the advice on allowing
thoughts to come into your head and gently ‘'moving them on' by focusing on your
breath for example, particularly helpful - | would always try to clear my mind completely
when trying to meditate and thatjustw asn't possi bl e. o

In terms of difficulties encountered when using the App, this was more practical based in that
some preferred a different voice on the App rather than having the same one, the occasional
issue regarding intermittent internet connection whi ch impacted on continuous sessions,and
finding the time to take to do the exercises. Suggestions were given as to adding a body scan
guided meditation of different lengths, having sessions that were downloadable so that it could
be done in poor connection areas, variety of options for those who use it on a regular basis,
having the facility to stream individual sessions in order to save space on the phone memory.
As the App is charged, one comment was regarding making the App available to young people
who cannot afford to pay for it.

1 @/ love the App and often recommend it to others. However, | work with teenagers and
they cannot afford to pay for access to the App. It would be fantastic if there was a way
practitioners working with young people could give them a code to access the App. |
know many young people who [ think would really benefit from using this App to
support them with stress, anxiety, depression,

Those who use the App to help with specific health related issues have mainly used it for
anxiety, low mood and sleep problems as well. Some have used it for pain related issues, such
as general pain or tension headaches. However, mostly those have mentioned it to be useful for
managing their stress levels as it provides them with the space to help them calm down an d
refocus.

1 iV have used mindfulness to help with insomnia, stress and low mood. | find the App
does help me to be able to pause, breathe, reflectandre-e val uat e how | feel o
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Calm App

The Calm App incorporates sleep, meditation and relaxation technigues within one platform.
The App was received very positively by one particular individual who subsequently signed up
the whole school. Essentially embedding mindfulness as a norm for their school. They
downloaded it and installed the App on all teacher, class and SEN pupil ipads for everyone to
have access to it. It has been used by teachers at home, if they have difficulties with their
sleep, teachers at school when experiencing stressful days in the dffice, individual students
during class work with special sessions picked for them (including ELSA sessions), during the
SATSs practice paper (where it was delivered to the whole class via a speaker set), during
outdoor activities in Forest school and within their Autism base.

Immersion Schools

Senior Leadership Team staffat both Dunster First and Milborne Port Primary were asked to
complete this_on line data collection form. The request to do this was made by email and the
option for a face to face meeting or telephone conversation was given to all. The intention is to
repeat this data collection in January 2020. Examplesof questions asked:

1 6Have the number of play time behavioural

1 0 Hameeumber of class room call outs reduced? This may be when a TA or PFSA is
asked to take a child out of a classroom as a result of a behavioural incident (same time
frame)o

Data Analysis - Dunster First School

It has been reported by the school that att endance has improved overall by pupils. Exclusions

have reduced from a five day average of exclusions to now two single day exclusions (over a

two term period using the sixtermmodel) whi ¢ h has b e eulfromthétdainingeacdt r
Ssuppor t o.berdfplaytinre banavioural incidents has reduced as has the number of class
room callouts. The statistics for Dunster were not provided on the different aspects of

attendance and performance thus not reported here.

Narrative analysis T Dunster First Sch ool
School Vision andApproach

The Approach is inclusivity, not just focusing on the children but ensuring that parents and
families are involved in every way.

1 0 Aig part of the school ethos is that ave look out for each othe r with an open door
policy, whereby parents can bring their children into school, they can stay for 20
minutes in the morning. This allows parents to talk to staff about their children, and get
to know other parents as well6
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The school is a SEAL (Social andEmotional Aspects of Learning) approved school. The school

year is broken into 6 topics, broken down per term, which is a whole school approach and

repeated throughout the years. It p rovides students with the language to use to express their

feelings. The Emotion Coachingfitsinto SEALAppr oach as it provides dAchild
explain how they feel, and that all feelings are
feelings at every step of their journey, and the Emotion Coachingstrategies are relatable to the

SEAL topics The behaviour policy touches on the SEAL but has not been amended since the

start of the Emotion Coachingproject.

Impact of Emotion Coachingand cascading activities

The more the staff do in terms of training and the more they use the language of Emotion
Coading, the more it will be embedded into daily practice. What it has done is made staff think

Aon a daily basis the [ dea of really [ istening to
s that child behaving | i ke that, what 6s causing

Thus reinforcing their way of dealing with the cause of the behaviour rather than reacting to

the childbés behaviour. Future | NSET days rMmave bee
is concern that if the training stops there is a risk of Emotion Coaching not being sustainable.

However, the whole school approach has allowed everyone to learn the same language and

remind each about this, which will hopefully ensure that it is maintained.

I n order to ensure that pupiakbsembéipsopeel yuerpos
language surrounding that is linked to the Emotion Coachingand SEAL. This has impacted on
the children in that they have been engaging with Emotion Coaching especially in terms of

9 RByou hear the older children usingthe | an g u ag e o

Other ways it has impacted on the pupils

91 fthere is a real culture of giving each other time and listening to each other and rather
than really being angry with someone to think about what are they really asking me to
do or|feel thathasbeen a def i ni te shi fto.

9 /there has been a subtle shift in the way they have been using the language which has
been related to the Emotion Coachingprojectd

1 @eing able to talk to children about their behaviour and the reasons/emotions behind
their behaviour at the point of when it h appens is important. The age of the child will
depend on how the behaviour is discussed, as other children are able to grasp more
theoretical constructs (e.g. Hand Mode)), but the younger children are more likely to
understand what is happening in the here and nowd

At least four community members who volunteer within the school have attended the training .
The assemblies are open to the community on Fridays, so parents are able to attend as well as
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members of the community. The school is partnered up with anot her school within the
federation, and the head teacher has become acting head of that school. This will allow
cascading of the Emotion Coachinglearning to this other school.

T AThey c anteotibroCoarhingtraining, and so did some other schools within the
Federation actually, so that had a really big broad impact right across five schools, so in
terms of the community | suppose it I s spreadi

There was a meeting at the local GP surgery which involved different professionals (e.g. GPs,
paediatricians, practice manager) to discuss how everyone could communicate more effectively
for families. The afternoon involved them talking about where they are in the Emotion Coaching
journey. This enabled other agencies to be aware of what the school were engaged with in
terms of the project.

Supervision

fFor me personally, it has been the most successful thing that has come out of the Emotion
Coaching t hat we were [nvolved with, reall)

There were three members of staff work ing with a challenging boy in school who had an hour a

week for about 6 weeks. In terms of the staff wellbeing it was massive, it was the time for staff

to be able to reflect, stop and plan on a course of actionthefol | owi ng week was usef
tohave t hat reflection time was wuseful é how we can
what we know about Emotion Coachingto support him and his needs and it made an enormous

di fferenceo. I t pr ov opdwodking witlehinsahdardcdivingvthatt h s o me h
supervision

Resources and Training

The online resources have not been embedded and when we update our policies the resources

available will be used. The Public Health Toolkit has not been accessed by staff. TheHand

Model, language and resources introduced in the whole school Emotion Coachingtraining were

received well by all staff, however they have not been completely embedded into daily practice.

Every year training is needed to remind staff of the need for this type of work and the way

emotions are dealt with at school. In terms of the language, there was a comment regarding

the Hand Modela n d approprisiteness for reception aged children, as it was felt they were

too young to grasp the concept. For some professionals i s o me of t he [iatngluaagym ar
not particularly fond of the flipping your lid expression, but | know that some find it nice and

s i mp Otleers made very different comments for example following the Emotion Literacy

I NSET with Sam Sidney ( HhbwandMdalet ftiasduchR ssgfe/toad | ogi st ) ;
and can help children and young people (even adults) better understand the effects of strong
emotions on our behaviour. 0

The Emotion Coachingtraining provided reinforcement that what they were already doing was a
good step, an d  givies ydu little things that you used to do that you could sharpen up a bit o .
For some p e o phbvethey caredeal vaitla lrehawour, playground behavio ur and low
level behaviour in a different way, and be more positive about things, which was u sefub .
Support assistants attended the Tuning in to Kids/Teens programme and have used it in a low
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key way with parents coming into schools. However, due to time and staffing parenting
workshops have not been able to be run.

Future plans

There are some short term plans in place in terms of working with the lunch time support team,

as they were not at the INSET days for the Emotion Coachingtraining. In terms of working with

outside organisations they have had 2BU ProductionsElspeth Penny runningt h e y@rdive
Waitingd intervention which will continue to be d

They will be continuing to work with special schools, who offer training on a variety of topics. A
recent training event was o0 wuitadearamstare whichwee f i ci t s,
needed at,andbpened themeyes of staff around the needs of these children.

The main challenge will be how Emotion Coachingwill be embedded within the policies, and
this needs to be further reviewed by the senior le adership team. The school is part of a network
of five schoolswith one governing body who oversees all five but the governors have not yet
attended the training. There is a recognition of the need to include the governors in the way
Emotion Coachingworks and the impact of this on the school.

Milborne Port Primary
Data Analys is Milborne Port Primary

It is evident that Emotion Coachinghas had an effect on different aspects of performance
within the school. The number of pupils with a police report has reduced from b eing 6 in 2014,
to half that in 2018. All pupils have been enrolled on a full -time timetable since 2018. Referrals
to GetSet, CAMHS and social care have reduced. There have been no referrals to GetSet in
2018 compared to 6 in the previous year. The number of incidents of bullying has reduced as
well, and there is a new behavior recording system in place. The largest impact has been on
academic performance especially with reading (an increase of 25% from 2016). A pupil voice
guestionnaire was undertaken and the key findings were that pupils felt safe and understood
what to do when they had a problem. In addition, the pupils feel th at the atmosphere and
interaction between children had improved during lunchtimes.

At the request of the Head Teacher we took a | ook at what sort of correlation there might be
between pupils accessing wave 2 provision for social, emotional or behavior support (eg
individual draw and talk or ELSA (Emotion Literacy Support Assistant) small group or individual
intervention) and a score of PSED(Personal, Social, Emotional Development)1 at EYFS (Early
Years Foundation Stage).

9 of the 15 pupils in the school w ho attained PSED 1 (10% of school population), 10 of
these 15 children (67%) have been recorded as having experienced some sort of
emotional or behavioural difficulty at some time since that score.

1 38% of children at Milborne Port who are currently accessing wave 2 provisionsocial,
emotional or behavior support had a score of 1 at PSEDat EYFSwhilst in the school as a
whole 10% scored 1 at PSED.
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Narrative Analysis Milborne Port
School Vision andpolicies

The approach has been towards the positive wellbeing of all pupils and staff, a move away from
education, taking a more holistic point of view. Although the vision has not change d, the aims
within the vision and various policies have. The head teacher together with one of the other
teachers drove it forward.

T AMy vision for primary education has not chang
tune our aims so / did change theaims of t he. school o

As staff they rewrote the aims of the vision to include:

91 o provide a broad balance of creative education that uses the whole school
environment

T to maxi mi se | earning to foster the chil drends
cogniti ve devel opmento.

The head teacher held to the idea of inclusivity quite strongly and one of the aims was

fifo create an inclusive environment with responsive relationships, where students, staff,
governors, parents, and volunteers feel valued, able to express themselves and have high
expectati onso

Thus staff were not only thinking about the school in general, but more about the relationships
within and outside of the school.

There was a need to focus on staff as well as children and take care of staff wellbeing. The
Emotion Coaching project has made the school reflect on wellbeing particularly around the
staff, which is within the aims of the vision:

APersonal and professional growth onotiost aff o.
Coachingonchildr en, it [ s [ mportant o ooocitudionsiieabout hat 7Ah:c
how you are coping in your | ife as we

The school did a staff wellbeing survey and will continue them twice a year (beginning and half -
way through the year). From the wellbeing survey it was highlighted that there was a need to
reduce workload for staff, and the senior leadership team are still working on that. Through the
wellbeing survey, staff were highlighting the need for some support which has been offered
through counselling from the Emotion Coaching project contacts.

i By kimga@taurselves first it has had an impact on how staff manage the behaviour and
emotions of the pupil so

The school development plan was restructured for September 2018, and the head adapted the
Ofsted headings and came up with her own five headings:

9 leadership and governance
i teaching and learning
1 curriculum
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1 personal development
1 behaviour and welfare.

Within the personal development, behaviour and welfare objective the aims included working as
an Emotion Coachingschool and implementing a new behaviour policy. As soon as they jump
into year one, the personal, social and emotional aspects are not considered, rather it turns to
the education and curriculum. However, it was felt that if a child is u nable to manage their
feelings and behaviour before they enter Year 1, they will still continue having issues with this
impacting on their learning. The head teacher created a grid with the children using the early
years descriptives (relationships, emotions) and flagging this as an issue which is an important
factor to consider, which staff liked as they were able to talk about the child as a whole (rather
than just focus on their English and Maths progress).

Behaviour policy

The new behaviour policy includes using Emotion Coachingtechniques within it. Pockets of
children where behaviour was an issuei the children would be given warnings and then a time
out to reflect on what they have done, how they were feeling, what the consequences were.
This gives them time to process what is going on.

AGone from three or four pupils who openly hating coming to school and their aim in life was to
get out of the classroom as much as possible, and now they are in their class and getting on
with life, that cohort of ¢ hildren are our success storyi wi t hi n a t er mo.

Involving parents

In September 2018, an information evening was held for parents, and two parent information

sessions were held on Emotion Coaching From this one of the teachers ran a parenting

workshop for 5 weeks with around 11 par ents attending, who are finding it very useful. These
workshops are based on the Tuning into Kids mo d e | . Parentsdéd feedback aro
workshops have been transformational. From a non-threatening point of view, parent s were
abletolookatmanagi ng t heir own reaction and manage their

1 dhe way we ran the parent workshop was not run as a punishment to non -attendance
of children, rather it was run by parents (teachers) for parents as support and prov iding
tools for parenting 6

The group workshops have resulted in parents not feeling alone in what they were experiencing
and have supported each other through it.

In the future these workshops will be rolled out into the community, to ensure that children
encounter the language everywhere they go. There will be a sustainable and consistent way of
tal king and managing emotions. AnThat parenting sh
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Free counselling has been offered to parents who attended the workshops. One parent in
particular accessed this whilst her son had Emotion Coaching The feedback from the parent
was

91 ahat her home life was transformed and they had a great Christmas whereas the year
before the Christmas was hideousH

The parent had been spiralling down due to the feelings of being an inadequate parent because
of being called into school for her sondés behavio
there may have been a possibility of it getting worse.

1 d7alking to a lot of parents here, i t /s so hard, and the expectations you put on yourself
are so, so huge, and you dondét al ways

Involving others

The governors are on board with the project and regarding the wellbeing results. They have
been kept informed and one is the Emotion Coaching governor, three came to the training in
September. Representatives from the Health Centre attended an INSET day, and network
schools have attended twilight sessions and are keen to take it on. The school would like to
work more with the communit y, to embed the language and work outside the school. Working
with the transition between Year 6 and 7 to maintain continuity for the pupils. The nursery, on
site, has been to see the teacher to give staff and parents an Emotion Coachingtaster. The
plan is to potentially include youth group leaders, although it is finding the time to be able to
disseminate it. There was a necessity to embed it properly in the main school before going
outside and elsewhere.

ASarah has beenf ant ast i ¢ 0
Relationship with and between teachers

Children have built a responsive and respective relationship with their teachers, they knew there
were high expectations and the change has happened. Not only are the relationships between

pupils and teachers changed, but also betweenthet eac her s .aldbetter e i s 0
communication between staffo . Teachers feel able to express the
f r e el ythink maredaboivt what h appens outside the momento . I f teachers have

start to the day, they feel able to ge t support from their fellow co -workers within the school,
using the Emotion Coachinglanguage.

Engagement with and impact of Emotion Coaching

v think [t works better I n school , olasproach whol e S
which was key to us, having someone come in and talk to everyoneo .

All the school staff were open to the idea of the project, albeit some scepticism from some.
However, this changed when Dr Temple came in and discussed how treatment of children and
behaviour around children at a very young age can impact on their physiological development.
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Some staff have found it more difficult to adapt and change the automatic script they work

from (dismissive approach i e.g. everything is going to be okay) . Staff have been given scripts

to help them. In addition, lanyards are being intr oduced to all staff with Emotion Coaching

language. A lot of staff have come in and commented about how they have used the Emotion

Coachingat home with their own chil dren aftheHapdr t ner s.
Modeln o w, ¢ o n st anwslwrgone tdskd tte approdclofrom the same perspective,

Asing from the same hymn sheetod. The same vocabul
parents, to ensure consistency across the board. Emotion Coaching scripts have also been used

by peer mediators and other staff.

It has provided all staff with a greater awareness of what is contributing to behaviour at school.
Even parents who havenét been to the pahasnting wo
been a change in their children.

1 fwhat we are proving is that this is important and you are not going to get the results if
emotional wellbeing is not addressedo

1 Jme boy who used to be constantly angry and used to shout and scream and was
removed from class. Worked a lot with this child about managing his emotions, and he
now is able to self-requlate quickly. Children use the language of the Hand Mode] even
on the playground. The children recognise it when staff use it ;

9 fone of them said somethingunk i nd t o anot her per sosamet ook hi m
Emotion Coachingwi t h hi mét he chil d said o6/ ast year | F
to people theydéd to run away fFfrom meét his year
t hat was [t t I ¢ kasausahelfeelghe bao express lasterdpsiondina safe
wayéand he recogni ses that he was wrongéin t he
would have refused to apologise, he would have carried on, he would have been abusive
to stafféhe had lae dteivo mo meel tisad ead biisedt@f chat é
the i ttle girlo

T ot he proof has been I n the puddingéyou see |t |
who used to lash out and punch somebody go off and, you watch them go off and count
ten,orgooffand do mi ndful ness, [ tés fascinati ngo

Resources

The Emotion Coachingwebsite has been used quite a lot, such as the shared resources. Other
websites and resources were accessed including: Anna Freud, Schools in Mind (broader mental
health), Relax Kids resouces which they tailored to primary school kids. Assemblies were run
on a different emotion every week. Powerpoints and videos were used for assemblies,
workshops for pupils and parents. The Hand Model was delivered to pupils, adapted to the age
group of the children. The Tuning in to Kids and Tuning in to Teens manuals were bought, and
have been used within the school. The staff looked at the Public Health Toolkit online, although
they have not used the information from it as they have access to a lot of r esources.

The head teacher attended different training sessions and networked with other head
teachers who have integrated Emotion Coachingin their own schools. The public training
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workshops provided those attending with more confidence to take it back t o the school and
disseminate it. Being a practitioner and having the awareness of the evidence behind the
approach was important. The Adult safeguarding training was useful, particularly as the parent
workshops arose deep seeded emotions within the parents from their own childhood. Staff were
engaged with the emotional intelligence workshop and people took away different things away
and considering how you deal with situations, how you talk to children, doing mindfulness with
the children. The school staff needed practical tools to use. The impor tant thing is continue
this momentum.  Supervision and support was provided over email for the staff running
parent workshops, and visits from Dr Temple was found very useful for the whole school
approach.

Future plans

There was a lot of initial interest in the parenting groups and there are plans to run these in the
future. A creche was offered to parents attending the groups, to ensure attendance was
possible. Ensuring that the profile of Emotion Coachingis visible was important for the school. A
series of assemblies have made sure that students are reminded of the concepts of Emotion
Coaching there are visual reminders in classrooms to remind both students and teachers, and
there is information on the school website making it accessible to parents. Lunch-time
supervisors are the only staff within the school that are not trained, due to timing, although this
is planned in the future. From a senior leadership point of view, the staff workload will be
examined to ensure that their wellbeing is looked after .

T &+ wish, as a parent, | had had this rather t h:
get a training manual, [ to6és very easy to have
T Al want everyone heunity, mbve awaefi@m thd thek end a1 s@o mm

A local head teacher who attended the Milborne Port INSET has already commissioned Sam
Sidney to provide the same workshop by direct negotiation with SSE Somerset. Shehas
commented:

A wonderful training session with lots of ideas for us. Thank youd
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Summary of impact in Somerset 2015  -2019

Bath Spa University and EHCAP were commissioned in December 2014 by Public
Heal th, Somerset County Council to develop a comm
services around emotio  ns, particularly emotions behind difficult behavior.

Significant progress has been made in creating a powerful and accessible psycho
education tool called  Mindful Emotion Coaching

An attempt has been made with this report to capture the cultural shifts occurring
as Mindful Emotion Coaching is cascaded and embedded across Somerset services
and communities

Perhaps the greatest acknowledgenent of the strengths of the content and structure of the
Somerset Emotion Coaching Projectincluded in the report itself is worth reading again, having
been written by someone with sufficient experience to provide a truly informed and balanced
account of the benefits of the application of Emotion Coaching.

@&motion Coaching is a step in the right direction for Somerset. It is vital that this
app roach (and the ACEs) becomes fully understood and embedded in our work, as
clinicians, in our  homes and in our schools. | have always been aware of the effects
of aaversity on the developing brain, but this training actually gives us strategies on
how to recognise, manage and support these children 0

e need a to focus less o n diagnosing and label  ling children in Somerset and
concentrate on giving them the tools to become independent and able adults. @
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App endix

Case Study provided by Parent Family Support Advisor - PFSA

POSITION: Parent & Family Support Adviser
ORGANISAON:Education/Somerset

CONTACT DETAILS (email/mob#eyah@ehcap.co.ukmanaging data collection)

Overview and reason for change

a NXBIj dz
L RS

SaidSR & dzLJL32 NI F2 NJ Yihgyd EIA ¥ A

f EnSoNBoRchifaaNdcal BrildByySthiol. 2 v

I The family live in a village in a rural location. The child age 6 lives with two loving parents §
home. Relationships were strained (both parental and mothdrchid in-particular) Mother (M)
is highly anxious and parents had successfully accessed family therapy with CAMHS.

1 The child displays oppositional behaviours at home, child and parent M unable to emotion
regulate effectively. Parent M shouts a lot dieélsvery stressed. The child is often in charge
can be aggressive and has frequent emotional meltdowns at home, school and in public. ]
child is operating at emotional age Approximately 3 years. Parent M has a history of menta
health needs andt least two episodes of significant past trauma. An estimated score of 5 A
(this case was pre use of ACE scoring)

=

1 Parent M is wanting to improve relationships, lower stress and increase her confidence to
successfully. Parent D is less conedrbut is mostly supportive. Parents committed to CAMH
work and parent M attending uning in to Kidparent 6 week parerprogramme.

1 Social Prescribing : parenting support Tuning in to Kids Parent support group and parent Family
Support Advisor Wellness Coaching referral

What did you do?

I Parent M participated in Tuning in to Kids gremprk course and then CAMHS work. Although
the referral to our parenting PFSA service was accepted, it was initially suggested to acces
after CAMHS work, if stikquired. Parent felt she was not makisignificant progress with
CAMHS and requested PFSA input. | then worked with both parents to offer personal sup
sessions.

1 The School Emotional Literacy Support Assistant service, collaborated togetheilypmpiam
They provided some emotional qgot/regulation activities for the child at school. | attempted
unsuccessfully to liaise with CAMHS (who were still open during my involvement). | deliver
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personalised parenting sessionsEemotion Coachingeirforced learning from Tuning in to Kid
and mindfulness. | gave parents simple home tasks to practice Esiragion Coaching
techniques, including self care. Over a 6 months time frame.

1 My line manager trusts my professional judgement and supports ligetkibe frames to work a
case forseveral months, when my input is productive and required

1 Connecting across services:l encouraged parent M to seek personal support for her own h
through her GP and she followed this through.

1 Involving people wittived experiencel encouraged @rent M to seek support from health
services and consider attending a MBSR course

AAAAA

T ' ySELSOGSR OKIFftftSy3asSay |1 StLAy3dI (GKS a0K22
working to stay out of judgement and takirigpersonally

=

1 Time frame:24 monhs was allocated. The work took 6 months to complete

What hAppened?

I The whole family have benefitted and are now functioning more healthily Apdlir. Parents

are no longer at risk of separating. Wider family relaships are improved and more

harmonious.

Parent M has not needed to go on medication or access other health services.

The child still benefits from Emotional Literacy Support Assistgaptort in school. She is now

able to access most of the educaticurriculum.

1 Wider system benefit expected future savings in terms of reduced need for CAMHS interve
and greater probability that the child will be well as an adult and contribositipely to society.

= =

1 Integration of servicesthis is a model thiainvolves integration of health, education and care
services. Th®lindful Emotion Coachingsycho education tool is being cascaded by a health
professional into schools and across chifd2d a SNIJA OSa @

Did this process require a new way of thinking and«ng? If yes, please specify?

The key mindset for this work is the coaching model where the coach and esachequal and

each hold expertise that they share. It requires patience, persistence and flexibility in delivg

along with a belief that parestcan overcome their challenges.

{1 Outline how the individual was placed at the heart of the decision makinggs@nd how you
listened and incorporated what mattered to them?

1 The interventions are persarentred. The parenting needs are assessed andsdisdwith the

parents and then a plan is agreed. The work is individually tailored to meet the needs of th

family.

E
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Finance and commissioning

T

The funding to cascaddindful Emotion Coachingas provided by Somerset County Coun
Public Health beteen January 2015 and January 2019. The funding for the Parent Famil
Support Advisor is from the Local Authority Early Help budgkeicated through schools in
Somerset.

Next Steps: Sustainability and scalability

T
1

What are the next steps for the gmamme?

Next Stepg EHCAP is working with the Living Better team in West Somerset ( Lead GP
Kelsey Bovington at Dulverton Health Centre) and with the Health Connectoosnat IHealth
Centre in Mendip to find ways of embedding this model of wellneshiw for young people
FYR FFEYAfASAE Ayid2 LINAYFNEB OFNB IyR OKA
LINAYFNE YR aS0O2yRINE GbknhNdds ab fandiggvill heed tdbe |
shared between Community Paediatrics (seleoy care), CAMHS ( CCG) , Early Help ( Lo
Authority) and Primary Care (CCG).

Is there learning that is transferable to other areas?
Emotion Coachingorks in ALL relationships!

Reflections: Top Tips

1

=

=

This parent really benefitted from @&gsonal service, reinforcing and embedding strategies
did expect to make progress quicker than | had anticipated. My learning would be to sim
the woik to reduce feelings of overwhelm for the parent and compassionately request thg
parent be more practive from the start.

My involvement waé\pproximately 6 months. This parent needed sessions spaced out ar
time to learn and practise skills, wdtirough and follow up her own health needs. Some
parents take time to build trust with professionals dndld their skills to trust themselves. |
believe with self determination, this parent built new neural pathways and it then becomg
normal to work thragh parenting challenges without being overwhelmed. She developeg
ability to respond calmly with hdid finally down. Learning a skill for life.

What were the difficulties or challenges you faced and how did you overcome them?
Time constraints. Keeqml the session to time and a pressure to close with back log of refg
Frustration when progress seemhslow at times.

Can you share any tips for success?

Compassionate connection is key. This parent needed to feel safe to explore some pain
digressing feelings of inadequacy and lacking in confidence to parent. She needed to be

and understod in a respectful relationship before moving to problem solving.
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I Some parents are looking for direction and strategies to practise and test ouparéig did
y20i NBAaLRyR ¢Sttt (AppoaciKd solely raflecfing BakkSviddout Fomdi
minimum guidance or steer (in fact she felt distressed by this). She did respond well to
reflection followed by useful questioning ie, how might you pigtitito action? What words
might you use? What is your child likely to be feeling in this situation?W&at 6 S A y 3
communicated beneath the behaviour?

Looking after
d after chilc
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Mindful Emotion Coaching in summary

Mindful Emotion Coachingis about building emotional resilience and mental wellbeing by enabling
conversations about emotions behind behaviours and building understanding of the neuroscience of brain
development, human interactions and mindful awareness. Some people would say we are working with
the neurobiological, emotional and social aspects of human interactions, others might use the term
interpersonal neurobiology.

We look closely at the work of Professors Jack Shonkoff, Dan Siegel and John Gottman and focus on the
6 h o w fdewefbping emotion resilience.

The core principles we are working from are:

1 responsive relationships and positive experiences huild sturdy brain architecture and promote
healthy development, starting before birth and during infancy

9 toxic stress disrupts the developing brain and other biological systems with lifelong consequences
for learning, behaviour and health (eg mental and e motional health difficulties, susceptibility to
addiction, heart disease, high blood pressure, diabetes)

91 the foundations of r esilience can be strengthened in young children through reciprocal 'serve and
return' interactions that scaffold life skills of se If regulation, emotion regulation and executive
function

We build awareness of the importance of our own wellbeing as the fou ndation for us being able to model
responsive relationships and build core life skills. IWe look at how we manage our own emotions when

young people are struggling to regulate theirs. We identify the core human emotions and how the brain

reacts whenwefind our sel ves in danger of O6flipping our | ids

o

We use Da Han Madel mdtaphor to enable easy access to understanding the importance of
inter connectedness within the brain itself and also with other brains. The part of the brain that governs
emotion is represented by the thumb and acts like an accelerator on areas that govern body function.
The thinking part of the brain acts as a brake on emotions and is represented by the finger tips.

Middle Prefrontal (Ol'ti?)( Daniel ). Siegel : The Whole-Brain Child, p.62-63 ® Mind Your Brain, Inc., 2015

Brain Stem
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When the thumb is active and itphpee df i dweeardstachida Gechotive up we |
response). When the thumb is calm and the fist is closed representing motorways of conn ections
between different areas of the brain we are responsive.

When we are responsive we make our best decisionsi this is when the fist is closed and the different
parts of their brains connect well with each other.

We can learn to calm the reactivity of our brain through Emotion Coachingtechniques and mindfulness
exercises. Dan Siegel wuses the phrase 6Name it to Tame

One of the ways the thinking part of our brain works to calm our bodily responses is through stimulation
of the vagus nerve (this is known as Vagal Tone). The vagus nerve travels from the brain stem to key
organs in the body doing things like lowering heart rate and breathing rates.

The relevance of relationships to early brain development.

Through non-invasive scanning of very young babies and children, the brain has been understood to be a

6soci al organ. d® The nor mal cétenulaiondahpooud sotial iatéractiomand i® r ai n r e |
influenced as well by other factors including epigenetics, physical health, and diet. Key figures in the

research in this area include John Bowlby, Pat Crittendon, Mary Ainsworth, and Mary Main.

All this means is that a baby is born with a basic brain structure. Then neural connections are encouraged
by stimulating that brain through interact ion.

Connections form in human brains all the time i but the bulk of the connections are made in the first two
years of life.

The brain is organized into different areas of responsibility 7 including sight, smell, emotions, logic, and
memory. The different areas are connected by a network of a hundred billion neurons. The more we use
the network, the more connections are made and the bigger, better and faster they are.

John Gottman and  Emotion Coaching

John Gottman is an American psychologist who has studed human relationships for decades. He
describes 4 relationship styles : Emotion Coaching Style, Dismissing Style (often motivated by a desire to
fix eg dondt wor r ppprowng Stydel(ofen hativated by aedesire to corirol sr regain
power) and Laissez Faire Style. Children with a parent or carer who used the Emotion Coaching Style at
least 30% of the time had improved outcomes into adulthood (sociability, achievement, health).

A key message of Emotion Coaching is that all emotions are OK but not all/l behavior

John Gott man édEmofion @eachisgt eps of

1 1.Tunein

1 2.Connect with the people around you

1 3.Recognise feelings and empathise with them

1 4. Validate feelings i try to define and label them

1 5.Problem solve and where necessay impose limits
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Emotion Coachingis about building and enriching relationships. The problem solving comes last i after
youbve talked about your feelings.

Seeing the brain as a social organ dependent upon relationships with other people and understanding
how our brains develop early on in our lives helps us all understand our emotions.

As we get better at understanding how th e emotion centre in our brain connects with other areas we can
start to change how we behave and become more responsive.

Middle Prefrontal cortex Daniel J. Siegel : The Whole-Brain Child, p.62-63 ® Mind Your Brain, Inc., 2015

Brain Stem

B
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